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ABSTRACT 

The Career Development Project formulated this 
resource lesson guide. The fifth volume is devoted to four objectives 
leading to four life-time targets: appreciation-attitudes leading to 
social self fulfillment; decision making leading to career decisions, 
educational awareness leading to educational identity, and 
employability leading to career placement. After a ten--page 
introduction to career development, career development rationale and 
theories, and career clusti.cs, an overview of the lesson guide and 
rationale and goals for the four objectives are briefly given. The 
remainder of the guide is a presentation of both published and 
original resources divided into developmental stages: early 
childhood^ primary, and intermediate. Included in each lesson are 
instructional objectives^ input, output^ and evaluation. (SC) 
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This resource guide is dedicated to the Watertown elematitary faculty, 
their principals, and administrators • 

It is evidence of their work and commitment to the main thrust of 
the Career Development ideal, the self -actualization of every student 
who passes through the Viatertown school system. 

A special salute is made to the school board and resddents of the 
Watertown community* Without their support these lessons and units 
would not be written* 
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of the Vocational Education Amendments of 1968, (Public 
Law 90-576, Section Ihl), Project No. 0316-^159^ 
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The elementary faculty meriibers of Watertown hope that the pioneering 
efforts expressed v.m this r6i?oiirce guide will assist other educators 
in corrrerting their curri-culiim to one with a Career DevaLopment inpact 
of their own creation. 

The Career Development sta:?f is gi'^ateful to other Career Devielopinent 
projects for their shaidng of guides and materials, the influence of which^ 
cannot al.ways be calculated fully* 

It is not the thought of the Watertown teachers that this redource guide 
is coii5)lete and flawless^ lb is built to enhance the existing curriculum 
in Watertown, and to express the genesis of a new way of approaching 
education for American children. This is articulated to better prepare 
students for the multi-demands of the World of Work in a technological 
society. New ways of meeting this challenge continue to reveal themselves 
to our staff members. 

The authors of this resource lesson guide desire to remain open to the 
challenge -of the future and expect to continue to change as better methods 
appear to be successful with students - 

Watortown teachers are excited by the possibilities of their Career 
Developinent Program and the motivating force which it provides for pupils 
such as this third grader, who, sans grammatical accuracy, yet with 
poetic expression summed vp hovr he felt about a field trip in this way, 
"I had joy all over me when I saw ^them* interesting things they were 
doing... and I remomber what you said what "them' logs were. Here is 
the anawer, railroad ties ^ and I thank you trxily for * tacking' us there." 
There is, also, the sophisticated note to President Nixon from a fifth 
grade boy just before the 1972 elections. "If you do as well in the 
elections as you did in the mock elections at our school, you will win... 
I am getting a very good * grounding' in being a superintendent of schools." 
Then, there was the fourth grader who >:rote under an illustration, ^'Be 
polite vrhen you ask for a job, and look 100^, and get right to work, and 
help others. Are you polite when you ask for a job?" Watertnwn teachers 
expect to continue to add worthwhile and viable material to this guide 
and do not feel that its production is finished. Will you, also? 
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IMTRODICTION 



CABEER iiEVELOPMEfIT "A, B, C»s" FOR THE TEACHER 

Helen Dickson 
ELemntary Ciirriculum ^^ecialist 
Career Development Project 

WHAT IS THE. GOAL OF CAREER DEVELOPMENT? 

The goal of Career Development for K-12 is the self -actualization of 
every student, V/hen a student underatands himself in true perspective, 
he will be able to realistically set life-time goals and meet them. He 
needs to know his strengths. He needs to understand and be able to deal 
with his weaknesses. 

WHAT COMES BEFORE SELF- ACTUALIZATION? 

In order to have achieved these top priorities, he needs to have developed 
a set of values capable. to assisting him to a sound philosophy of life» He 
needs, also, to have made a career choice, thereby gaining some individual 
autonomy in his life. He needs to feel, and have others agree that he can 
make mature decisions. 

HOW CAN COUNSELING HELP? 

Counseling can assist students toward making decisions which lead to 
self understanding. It can help these students resolve problems and lead 
them to relative happiness-success through their value setting. 

WHAT HELPING ROLE DOES CURRICULUM PLAY? 

A curriculum geared to Career Development can help students toward wise 
career choices through a diverse knowledge of the World of Work and the 
occupations it contains. 

THE MOTIVATING FORCE OF CAREER DEVELOPMENT 

In Career Development children are provided with a strong motivating 
force for becoming educated by relating careers and the World of. Work 
to their existing, studies. This can be achieved through an active 
blending of the academic with the vocational, integrating one into the 
other, and producing an educational impact v;hich makes SENSE to the 
student, thereby releasing his human potential. 
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On the* elementary lev©l^ trained counselors are few. Their work is 
diffused ahd meaningless to mar^r of the children they need to ser-ve 
through no fault of the counselors theim^elves. Existing counselors are 
ovorburdened at best, and find it virtually iii5>ossible to meet the demands 
of the work which confronts them. Effective counseling, then, falls 
squarely into the hands of the teachers, burdened as they are, and con- 
fronts principals whose training has often been authoritarian- centered, 
a highly acceptable approach in other moments of our nation's development. 
Career education provides a format for teacher -counseling action. 

WHY AEE NEIV TECHNIQUES DEMANDED? 

Technology, the burgeoning increase in population, the rise and needs of 
minority races, changed concepts of morality in many homes. The loisses 
of identity for mary individuals, especially in the ghettos of our cities, 
have created an entirely different and often crushing demand on the schoolo, 
their administrations, and their teachers. Career education can assist 
students in finding and understanding themselves and others. 

WHAT CAN ELEMENTARY l^EACHERS DO? 

Personal Recognition of Students 

In every small way a teacher can maneuver, (s)he should let students know 
(s)he cares for them as individuals. A look, a pat, a chuckle go a long, 
long way. 

William Glasser, psychiatrist, and author of Schools Without Failure and 
Reality Therapy in Los Angeles schools, advises teachers that students 
are role-oriented today. Because they see themselves being gobbled vp 
by technological society as a number in place of a name, they feel the 
urge to establish their individual role as a person*. From this base 
they will set their goals, and not before « Teachers, therefore, are 
challengGd to teach from an individualised approach in basic skills such 
as reading and math. . They can, also, recognize the student in individual 
acceptable personal ways. Goal setting is iitportant to a student's future 
occupational success. Self understanding will assist him toward decision 
making when the time comes for it. This understanding shoiild begin very 
early in a child's foi^native years. 

Decision Making Teclinigues 

Teachers can assist in decision making by encouraging participants in 
lessons requiring the use of techniques such as the inquiry method, brain- 
storming, and problem solving. These techniques, learned in the early 
years, will be applied easily later when career decisions are at hand. 
They are basic elementary practices in preparation for future .years. 

Inquiry requires the use of questioning approaches to discussion, while 
brainstorming includes the outpouring of idea after idea with free 
wheeling encouraged. Problem solving requires the participants to decide 
precisely what the problem is, and then suggest a myriad of possible - 
solutions • When mary solutions have been contributed the group invrolved 
in decision making decides on the best of the possible solutions; These 
methods need to be established early so that they can be easily used in 
7 ''3cisions . iv 
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Many cotinseling-oriented lessons can fit snugly into the informal part 
of the school day^ just before or just after recess and before going 
home. They can include the teacher^selected books which poixt to value - 
judgments, child-teacher cooperative creative writing having to do with 
personal feelings, f ilmstrips illustrating the needs in personality 
development, and publishers ' curriculum kits which cover the entire gamut 
of feelings and value judgments. Throughout this guide teachers have 
been referring to curriculum materials and ideas which will be effective 
in teaching these lessons. 

These do not voplace Sunday School; they STJjjplement its challenges, not 
through moralissing, but through assisting students not only to understand 
themselves, but, also, to understand others with whom they come in contacts 

Curriculum-oriented Lessons — The Curriculum Recipe 

Let us reason, now how a teacher can plan Curriculum. Take aiy lesson 
which a teacher needs to teach, analyze it for the possibilities of 
integrating any of the eight different levels of Career Development 
awareness and some of the goals which are represented within them. What 
can one most readily teach presenting the subject matter in its best 
light? Will it be self, career, economic, or education awareness? Will ^ 
it be appreciation-attitudes, beginning cor^etency, decision making or 
employability? Perhaps to make the lessons especially cfynamic several 
of these objectives may be accented. The teacher should make these 
decisions on the basis of the World of Work goals fitting the awareness 
levels which are most effective for these particular lessons* 

C\3rricul.um Tips Toward A Successful Recipe 

Now the teacher plans his approach! What occirpational cluster will be 
represented? To what developmental stage does he hope to appeal? What 
will the teacher present in the way of INPUT to the lesson? How should 
the children be grouped while receivd.ng the teacher's information? Should 
they be quiet through the entire INPDT, respond in unison, read and recite, 
or what? Now, what OUTPUT in the way of activities are the children going 
to produce? What performance achievement is expected of them? Will they 
show iirprovement in understanding concepts and generalizations? How will 
these be measured in a pre-test and the post-test? What will students 
actually have learned in the way of factual infoxttnation that was geared 
to the World of Ifork? 
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Now, it Is time for the teacher to check his plans. Is there some way 
that this lesson can be more humanistic slanted? Can technology be 
placed second rather than first? Rat;.embGr, technology never inveirfced 
anything* PEOPLE did! Technology does not make faultless checks on 
technology. PEOPLE often have to be called in to double check and 
regulate coiT5)Uter decisions. A case in point is the coir5)uteri2ed rapid 
transit ^stem problem in San Pi*ancisco Mien materials move down an 
assembly line^ it is PEOPLE who made it possible, not the machines. Anjj''- 
one teaching students should keep this fact well in mind, and transfer 
the thinking successfully and' ctynamically to stxidents. 

Let us assume that a teacher has checked on the h\aman approach to the 
lesson. Id every activity in tinie OUTPUT? Again, is it all 3-R activities 
. which have been written in, or does the teacher have pupils grcup:^.ng p.nd 
regrouping for vocational type enhancement as well as coriCrete*-abstract 
teaching? 

Next, check to see if students are to be exposed to a resource person on 
a field trip, and if so, are teachers going to follow advice in CAREER 
EXPLGRATKES, DESIGNS FOR FIELD TRIP REPCRTING, or does anything suffice 
that might happen on the trip? (See Eric System VT Ol6 122 j Otrder from: 
University of South Dakota Library or State Library Commie'sion) . 

Finally, is the tqacher planning at least one of the ten ways outlined 
in the booklet, CAREER EXPLORATIONS, to reinforce the field trip? Has 
(s)he thought of a creative reinforcement method of his or her orm? Or, 
are results of the field trip lost forever in a maze of irrelevant pub- 
lished leasons wMch might appear to be high priority items to the teacher 
when (s)he returns with the class? 

EVALUATING RECIPE OUTCOMES OF CAREER DE^TELOPMENT PLANNING' 

The teacher may have developed a mini -unit, a maxi-unit, or an individual 
lesson, but it should be integrated into the regular curriculumj it should 
be relevanti it should be active and contain concrete experiences to blend 
with abstract concepts which are meaningful.. This means active participation 
to illustrate passive ideas, ^.-^^.^ the order of the successfiil Career 
Development units. These can and will, in a dedicated scope and sequence, ^ 
lead toward SELF-ACTUALIZATION for every student. This is exactly what 
Watertown teachers were attempting to do when viriting lessons printed in 
this guide. 

Each one vho moves from early childhood throughout adulthood, in a powerftil 
curriculum such as this, should be more reacfy to do as Dr. Helling of the 
University of Minnesota suggests, successfully "integrate self irith society" 
lasting an "entire life". 

Could anything be more challenging for the 70' s than this? In accomplishing 
this objective of the 70 *s, one is planning for the successes of this nation 
and its people for the 80 »s, 90 »s and the year 2000 Ao D. 
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CAREER^ DEVELOPMENT RATIC^ALB AND THSORIES 

RATIONALE: 

After reviewli^ the l:*.teratur0 in regard to Career Developinent theory, 
and discovering the works of Ginzburg, Ginsburg, Axelrod and Herma, 
Donald Super, and those of John Holland, as well as others, one reasons 
that an understanding of the theories should assist greatly in the 
development and understanding of curriculum. 

THEGEIIES: 

According to Samuel H, Osipow, Prof, of Psychology, Ohio State University, 
we know a number of generalisations about career development. It is a 
socially bound process, is characterized by changes both within the indi- 
vidual and external to the individual, is often accoirpanied by anxiety, 
the fear being linplied of choosing something at which one may fail, and 
choosing something that one does not like. Abilities play an important 
role in Career Development and interest serves as a predictive "ceiling", 
while abilities serve as a predictive "floor". 

John Holland e3q)resses the idea that there is something systematic about 
Career Development preferences. They seem to come about in a developmental 
manner and are facilitated by particular tasks in significant institutions. 

Ginssburg's theory "is developmental in nature of the process" of vocational 
change, and Super's theory lists life stages of vocational development. 
The table below coirpares the two theories as they relate to school children: 

Ginzburg : Super s 



Fantasy Period - Birth - 11 years 
Tentative Period - About - 11 years 

A. Interest-Identification and 
Understanding 

B . Capacity-Abilities-Values 

C. Transition-Composite View 

Interests 

Values 

Capacities 

Realistic Period - Around 18 years 



Growth Period - Birth - lU years 

A . Fantasy : Age U-10 

B. Interest: Age 11-12 

C. Capacitjrj- Age 13-lil 

Exploration Period - Age 1^-25 

A. Tentative: Age 1^-17 

B. Transition: Age 19-21 

C. Trial: Age 22-22; 



Roe's Theory emphasized development in another way stating that a child 
moves toward or away from interpersonal activity in early childhood. Roe 
developed an occupational classification system which some of Osipow *s 
research data refutes. 



John Holland postulated six types of individuals? the realistic, the inves- 
tigative, the social, the conventional, the enterprising, and the artistic. 

Osipow points out that it is important that factors lying outside the indi- 
vidual be taken into consideration such as social class membership, sex, 
race, sometimes finances, the state of the economy, and where a person lives, 
of these social systems are brought to bear in career development. 
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Super often discusses the vital iirportance of ths Self Concept and lists 
suggested vocational development tasks; 

Preschool Child 

1. Increasing ability for self -help. 

2. Identification with like-sexed parent. 

3. Increasiiig ability for self -direction. 

Elementary School Child 

1. Ability to "^indertake cooperative enterprises. 

2. Choice r^f a/;tivities suited to ones' abilities. 

3. Aasurptic re^nsibiliiy for one's acts. 
h* Perfom of chores around the house. 

CCNCLUSIONS: 

The Career Development staff has chosen to use Super's Theory chiefly as 
a basis for planning since Self Awareness plajrs a large part in curriculum. 
We feel this concept is irrportant for elementary children. 

It would seem that the vocational developmental tasks of Super are reason- 
able ones* It also, appears to some of our Watertown principals and to 
the curriculum specialist that ages 9 and lOj about the fifth school jrearj 
students vaiy as to a Fantasy Stage and/or a Beginning Interest Stage. 
Because of mental maturity, bome children in the chronological age of ten, 
may be displaying more interest orientation than fanta^ thinking. 

Curriculum workshop people have identified the years K-i|. as a Fantasy 
Period and the sijcth school year as being more of a 'H}r<>wth-Interest 
Period". Noting Ginzburg's statement that the "fantasy period" changes 
to a "tentative period" near age 11 years, we have identified the fifth 
school year as being a "Growth-Fantasy + Beginning Interest" period. 

One might note that Ginzburg and Super's Fantasy periods seem to cover 
about the same chronological ages of children. 

We would agree with Osipow that "prograinraing of career education should not 
be too rigid or too tightly conceived, that new ideas of career education 
recognize the cievelppmental nature of careers, that changes oeour with 
growth and maturity, and that attitudes are continually being formed toward 
making educational and vocational decisions. " 
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Watertown^ South Dakota schools use twelve elemontary curriculum clusters 
to allow a practicable application if the core approach is used in the 
reorganization plans of the jiuiior high schools 

Agribusiness 
Coranunicative Arts 
Consumer and Homemaker 
Constxniction ^ 
Fizancial and Business 
Health Occtpations 
Hospitality and Recreation 
Manufacturing . 

Natural Resources and Ebvirohmetot 
Personal Service 
Public Service 
Transportation 

Vfetertown exanples of occtjjations aire shown here for each cluster. This 
is not to imply exclusion of occupations outside of Ifetertown. It is merely 
organized in this manner for the Sake of references and easy understanding* 

CLUSTER EXAMPLES 



1 
2 
3 
h 
5 
6 

7 
8 

9 
10 
11 
12 



ACgtlBUSmiSS 

Livestock Feeder 
Dairy Parmer 
Veterinarian 
Poultry Processor 
Hatchery Manager 
Seed R:*ocessor 
Feed Processor 
Government Agent 
Iirplement Dealer 
Form Management Specialist 
Farm Products Manufacturer 
Farm Insurance Agent 



1) 
2) 
3) 
U) 

t] 

7) 
8) 
9) 
10) 
11) 
12) 
13) 



C QMMUmCATIgE ARTS 

Radio ArmoTUicing 
Journalism 

Newspaper Advertising 
Printing 
TV Production 
Freelance Journalism 
Sign Design 
Library Science 
Music Instruction 
Music Merchandising 
Artist or Ballet 
Drama 

Con?)uter Science 



1 
2 
3 
U 
$ 
6 

7 
8 
9 
10 

ii! 

12 



CONSUMER & HOMEMAKER 

Pood Service Manager 
Dietician 
Drycleaner 

Clothing Store Manager 
Fabric Store Ifenager 
Interior Decorator 
Upholsterer . 
Flower Shop Marjager 
Landscape Architect 
Ebctension Agent 
Butcher 

Sipermarket Manager 



1) 

2) 
3) 
U) 
5) 

?i 
I] 

10) 

11) 

12) 



C ONSTRUCTION 

General Contractor 
Architect 
Draftsman 
Carpenter 
Electrician 

Heating & Colling Contractor 
Landscape Architect 
Building Products Wholesaler 
Plumbiiog & Heating Wholesaler 
Glass Contractor 
Cement Products Ifanufacturer 
Realtor 
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FIKAKCIAL & BUSINESS SERVICES 



HEALTH 0CCIJPATIC3NS 



1) General Banking Services 

2) Trusts 

3) Banking Loans 
i;) Credit Bureau 
$) Insurance Co. 

6) Accountant 

7) Insurance Agency. 

8) Realtor 

9) Office Machines 

10) Coiranercial Loan Office 

11) Commercial Property Management 

12) Chamber of Commerce 

H OSPITALITY & RECREATION 

1) Game, Fish & Parks Department 

2) City Recreation Director 

3) . Sporting Goods Manager 
U) Movie Theater Manager 
$) Nightclub Ifenager 

6) Bowling Alley Manager 

7^ Athletic Director 

8) Boy Scouts-Girl Scouts 

9) Travel Agent 

10) Motel Operator 

11) Sports Editor 

12) Flight Instructor . 

NATURAL RESOURCES 

1) Weather Bureau Representative 

2) Conifer Nurseiy 

3) Game, Fish & Parks Department 
i|.) Soil Conservation Service 

5) County Extension Office 

6) Sanitation Department 

7) Ifeter Purification Department 

8) Bureau of Reclamation 

9) Sand & Gravel Company 
10) Lumber Yard 

U) Fish Hatchery 

12) Army Corps of Engineers 



1) 

2) 
3) 
h) 
5) 
6) 
7) 

II 

10) 

11) 

12) 



1) 
2) 
3) 
k) 
5) 
6) 
7) 
8) 
9) 



Hospital Administrator 
Nurse 

X-Ray Technician 
Physical Therapist 
Pfgrsician 

Mental Health Administrator 
Nursing Home Administrator 
Dentist 

Dental Assistant 
Optometrist 
Optician 

Dental Lab Technician 

MANUFACTURING 

Quadea (Rubber Products Co.) 
Midtex (Electronics Parts Co.) 
Monument \iorkt 
Chickasha (Mobile Homes) 
Schweigers or Pepsi Bottling Co, 
Concrete Products Co, 
Woodiforking Co. 
Poultry Processors 
Sign Manufacturing Co'. 



1 
2 
3 
h 
$ 
6 
7 
8 
9 
10 
11 
12 



FUBUC SEmriCE 

Model Rural Development 
City Government Administration 
County Government Services 
Law Enforcement 
Fire Protection 
Municipal Utilities 
Post Office & Civil Service 
Employment Services 
Welfare Office 
State Government Services 
School Administration 
Lawyer 
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CLUSTER EXAMPLES (continued) 
TRANSPORTATION 

1) Airline Representative 

2) Motor Freight Representative 

3) Auto Mechanic 

4) Diesel 

5) Auto Parts Person 

6) Auto Sales Person 

7) lol Pipeline Representative 
$) Railroad Representative 

9) Highway Department Representative 

10) F.A»A. Representative 

Bus Company Representative 

12) Post Office or Ifaited Parcel 

Service Representative 



PERSONAL SERVICE 

1) Barber 

2^ Cosmetologist 

31 Radio- TV Repairman 

4) Watch Repair Person 
5^' Mo3rtician 

6) Child Care Specialist 

7) Tailor 

5) Gardener 

9) Tax Consultant 

10) Carpet Cleaning Specialist 

11) Rumture Repari Person 

12) Taxi-Driver 

13) Public Stenographer 

14) Pet Shop 

15) Appliance Repair Person 
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The main divisions of this lesson guide are the eight levels of awareness 
which lead to lifo-time targets. 



Objectives 
Self Awareness 
Career Awareness 
Economic Awareness- 
Beginning Competency 
Appreciation-Attitudes 
Decision Making 
Education Awareness 
Ehiployability 



CAREER DEVELOPMENT 



Leading to 



Lif e-Time Targets 
Self Identity 
Career Identity 
Economic IMderstanding 
Employable Skills 
Social Self Fulfillment 
Career Decisions 
Education Identity 
Career Placement 



Within each category, the guide is divided into developmental stages as 
delineated by Donald Super, vocational authority. Inasmuch as the Watertown 
philosophy in theory arid practice is based upon belief in Individualizing 
Instruction, we have organized these programs into units with suggested 
appropriateness for early childhood (kindergarten), primary level (Grades 1-3 )> 
and intermediate (Grades 4-6). 

This leaves an assignment of levels to the discretion of non-graded teachers 
as their school needs dictate. Career Development Goals as designed for the 
V/atcrtown Project appear in their entirety after each level of awareness. 
They are accompanied by instructional objectives and other criteria basic to 
an excellent lesson. 

Each developmental stage is color-coded corresponding roughly to traditional 
grade levels to provide guidance to the teacher in determining appropriateness 
for pupils at various stages. The dl.agram on page xiii shows in graphic form 
the' progression of Developmental Stages, traditional elementary school levels, 
and the corresponding color cede. 
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APPRECIATION-^ATTrrUDES 

RATIGNALE; 

Appreciation-attitudes is a prime and iBcessary objective of career 
education^ It will lead to a life-time target of social ad;justmenb« 

* Appreciation-attitudes in5)lies life roles— feelings toward self 
and others in respect to society and economics leading to a life 
target of self, social fulfillment and an active, satisfying work 
role* 

GOALS: 

In working with the objective of appreciation-attitudes the teacher 
should adopt these goals in the form cf concepts and generalizations 
developed within the instructional design. 

^ Work has dignity. Recognition of individual differences makes 
a student responsible and tolerant in relationships. 

^ In many careers cooperation, among workers is essential. This 
calls, for an exercise of responsibility to oneself and to others 
when accepting a task or job. 

^ Appreciation of life models of career people and their contri- 
butions to society whether they are now living or dead is most 
inportant to a student's full appreciation and good attitude in 
the present • 



APPRECIATION-ATTITUDES 
TITLES INTEORATION CLUSTERS 

DEVELOPMENTAL STAGE: CR0WTH-FA1IT.ASY 
EARLY CKEIDHOCD 

SS Public Service 



liy CJood Friendj the Policeman 
(What A Policeman Does) 

Specialization & Interdependence 
of School Eii^iloyees 



Ify Friend, the Policeman 
(Bicycle Safety) 



We Eiqjlore the Merit of a 
Fireman 



Public Services and the World 
of Work 



SS 

PRIMARY 
Level I 

SS 

Level n 
SS 

Level III 
SS 



Public ^d Per- 
sonal Service 



Public Service 



Public Service 



(The) Way of Life of the Hutterites SS 



Public Service 
Agri-Business 



PAGE NOS. 



1 

2 



7 
9 



APPR£iCIATiaN-ATTirUDBS 
TITLES INTEGRATION OKJSTEHS 

DSrELOPMENTAL STAGE: SiCWTH-FAWTASY 



PACE KOS. 



Bamboo Hop - Skilled Dance 
as a Hobby 

Clothing 



(An) Individualized World of 
Work Unit on the Newspaper 

Respect for Heavy Equipment 
iterators 



Adventures in Appreciation 
of Music Models 

Appreciation of the Dairy 
Fanner 

(The) Chief Executives 

(An) Exairple of A Social Studies 
Career Development Field Trip 
Stady Sheet—Answers the Question 
What Are We Looking For? 



INTERMEDIATE 
Level I 

PE 
SS 

LA 
SS 

LevBl II 
M & U 

SS 

SS 
SS 



Food 

Life Models 



S & U 
SS & R 



Hospitality & 
Recreation 

Consumer & Home- 
maker 



Communicative Arts 
Construction 



Hospitality & 
Recreation 

Agri -Business 



Public Service 
Miscellaneous 



11 
12 

13 
16 



17 
19 

20 
21 



Consumer & Homemaker 2$ 
Miscellaneous 27 
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CAREER DETELOPMBNT 



DECISION MAKING 

RATIQimLE: 

Decision malcing is a prime smd necessary objective of career 
education 

Decision inaking is the application of infonnation to rationale 
processes to reach <Jecisions. 

^ Decision making in this format in?)lies career direction, a 
Career Development plan. ' 

GOALS: 

In working t^rith objective decision making, the teacher needs 
to realize that the student should be taught the following 
knowledge in the form of concepts and generalizations developed 
within the instructional design. 

Individuals differ in their abilities, interests, and atti- 
tudes as xtoU as values. Personal goals reflect this and 
should be identified as part of making career decisions. 

^ The process of decision making is one of problem solving often 
developed throu^ inquiry processes, and other techniques 
which require practice* 

^ Decision making includes responsible action in identifying 
alternatives, selecting an alternative that is the most 
, consistent with a student *s goals, and taking steps to iirple- 
ment the course of action. 
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TITLES 



DECISION MAKING 
INTBGRATION CIUSTERS 



PAGE NOS. 



DEVELOPMENTAL STACE: GROWTH-FANTASY 

PRIMARY 
Level ni 



Conservation and the 
World of Work 



SS 



Natural Resources & 
Environment 



Spending Ten Dollars M Consumer & Homemaker 

DEmOPMENTAL STAGE: GIOWTH-FANTASY-BEGINNING INTEREST 

INTERMEDIATE 

Figure It Out M Consumer & Homemaker 



School Cook 



SSj LA Consumer & Homemaker 
DEVELOPMENTAL STAGE: (210WTH-IHTEREST 



INTERMEDIATE 
Level III 



Hospitality & 
Recreation 



City Planning SSj S3 M 

Individual & Group Decisions SS; R Miscollaneous 



6 
8 



FRir 
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CAREER DE\rErLOPMENT 



EDUCATION AWARENESS 

KKTIOKALEt 

Education awarenesa is a prime and necessary objective of cai^r 
education. It will lead to a life-time target of education identityo 

* Education awareness perceives the relationship between educa- 
tion and life-tijwe goals and leads to the ability to select 
educational avenues to develop career plans. 

* Education identity is the identification of specific educa- 
tional avenues for and by the student who has assessed his 
ability, interests, economic desires, and has found that 
these are the best areas for them to operate within, educa- 
tionallyi 

GOALS: 

In working with the objective of education awareness, students 
should be exposed to the following ideas about it: 

* School is part of the preparation for a career, yet learning 
is a continuous process occurring in and outside of school. 

* Individuals need special training for most careers. These 
educational experiences are necessaiy to career development. 

Individuals are qualified to perform in rnary different occu- 
pations. 

Different careers require different education preparation. 

* Facility in language, conputational and reasoning develop- 
ment, and content knowledge mastery are iirportant means of 
achieving, career goals. 
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EDUCATION AWARENESS 

TITLES INTECEATION CUJSTER 

DE7EL0PMBNTAL STAGE: aRaWT.H-FAKTASI 

PRIMARY 
Level HI 



PAGE NOS. 



Mathematics and Workers in the 
Classroom Store 



M 



INTERMEDIATE 
Level I 

Why Are Numbers Important in Life? M 

Le vel II 

M 



Acivantages of the Metric System in 
the World of Work 



Level III 



Coir^Duters, Base Two, and Educational 
Amreness 



M 



Financial & 
Business 
Services 



IBLscel.laneous 



Miscellaneous 



Miscellaneous 



XX 



CAREER DEVELOPMENT 
EI-IPLOIABILITY 

RATIONALE: 

Employability is a prme and necessaiy objective of career education. 
It will lead to a liie-time tai^got of career placement* 

^ Ejrployability skills involve social and commimication skills 
appropriate to career placement. 

Placement ir.volvc^.s .omploynent in line with a career develop- 
ment plan, 

GOALS; 

In vrorking with the objective of en^iloyability students should 
be G5q)osed to tha following ideas about: 

Personality including attitudes and habits and appearance, 
value systems, and ability to get along with others are 
asaets necessary to Gmployability, 

^ Education is suitable to job requirements* 

Innate abilities and interest come into play when it is 
necessary to relata information about himself in selecting, 
learrlng, and performing duties. 

-J^ Social skills and the nesd to understand interviewing tech- 
niques so that one can interview sraccessfully for a position 
are most irrportant. 

V/ork skills need to be developed which are necessary to 
entering an occupation in the career area of one's choice. 

^ Compliance with job requirements such as social security 
cards and completing of employment forms is necessary and 
important to securing a position. 

Attitudes and drive to work independently and with others 
eqizally well, xgrLth or without STjperirision, is luportant 
to succecjsful achievement. 
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EMPLOIABILrTT AWARENESS 

- TITIiES INTESIATION CIDSTER PAOS NOS. 

DEVELOPMENTAL STAGE: CatCWTH-FAKTASY 

FRIMAKI 
Level III 

Deaign to Teach Qiploy^ility SS & LA MLscellaneoua 1 

to pjrljnaiy Children 

DEVELOIMENTAL STAGE: GROOTH-FAMTdST-^EGDJiaNa INTEREST 

INTERHEDIATE 
Level II 

Encouragiiig Ixitermedlate Students SS & lA Miscellaneous 3 
to Apj^ly for a Social Security 
Card 

DEVELOPMEKTAL STA3E; CaCWTH-lJKrfiRBST 

Level m 

Adventures in Enployability LA, SS, S, M Miscellaneous 5 

Requirements in the Viforld LA, SS^ M Miscellaneous 3 

of Jobs 

Writing a Letter of Application LA Miscellaneous 9 
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BEST COPY mUBlE 



APPRECIATION-ATTITUDES 
EARLT CECIDHOOD 



1 



M y aOCD FRIM, THE POLICEMAII 

Pi.r:lic Service Cluster 

Early Childhood Awareness: Appreciation-Attitudes 

Piloted by 5 Mrs, Wendell Liinde 

INSTRUCTIONAL 0BJECTIVS3: 

Given the styidy of the policeman as a friend to the public, the children 
will be able to tell a minimum of one thing the policeman does for them. 

INPUTS 

Procedure? 

All the children will be seated on the floor in their room. The 
teacher will ask a police officer to come to the school. He could 
be a parent or the special friend of one of the children. Because 
children need to learn that a policeman is their friend, the teacher 
wills 

^ make the chxldrcfn aware of tx7o situations they might encounter 
on the way to school. 

^ Getting lost. 

Meeting strangers (for many, their first encounter without 
parents nearby) . 

The officer will be expected tos 

^ develop a friendly rapport with the children. Answer these 
questions; 

What does a policeman do? (Stress the help he gives people, 
rather than law enfo::cement. ) 

* How does he help a lost child? 

* What ehould a child do if offered canc^jr, rides^ money, etc. 
from strangers? 

•Jf- t?,ll the children how they can help him by learning their 
parent's name, address, telephone number | by telling parents, 
teachers, and .-'itters immediately about too-friendly strangers. 

OUTPUT: 

All the children will participate bys 

^ learning their parent's name, street address, telephone ntamber^ 

•w- drawing an officer helping a child* 
EVALUATION: 
Outcome: 

Q Children will be able to tell that a policeman would help them if 
cn ir^'thay were in trouble*. He is their friend. They will be able to tell 
sja^aa their own addi-^ess and telephone number. 
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SPECIALIZATION AMD DITERDEPEMDEWCE OF SCHOOL EMPLOYEES 

Public Service Cluster 
and 

Personal Service . Cluster 

Early Childhood Awareness: Appreciation-Attitudes 

INSTRUCTIONAL OBJECTIVES: 

Given a design to teach awareness of the specialization and interdependence 
of school employees, children will be able to tell how school workers 
help each other and how they, also, hslp children. 

INPUT: 

The need to introduce children into the school setting and to show the 

intordep9ndci..-9 and, job of each enployee. 
To show how the students are dependent on each eir^iloyee. (Demonstration 

of duties). 

To see working areas and equipment. To show how each student has a job 
in the school. 

Procedure: 

Each child should be encouraged to participate by each being involved 
in every activity and by being encouraged to ask questions and add 
ideas. Each child should become aware of how each enployee is iii5)or- 
tant to the school and to the student. 

OUTPUT: 

All children will be involved in the follofwing activitiaaj 
Visiting each employee in their work ai^a. 

A different amount of time may be needed for each visitation and 
discussion of each job. 

Stress that one job is as important as another and how each 
Gitployee benefits from the others* 

•w- Looking, touching, and seeing equipment and people at work. 

* Talking x^ith the eirployees. 

Different role playing activities* 

^ Each child draws a picture of his favorite employee. 
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EVALQATIOH: 
Outccme: 
. Stud£3;;t8 will be able to tells 

^ how a custodian helps a child and the principal, 

^ how a principal holps a child* 

^ how a secretary helps the principal, 

^ how a cook holps a child at school, 

* how a cook helps a secretary, 

how a teacher's aide helps the teacher • 
^ how a toacher helps a child. 
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APERECIATIQN-ATOITUDES 

FRIMART 
Level I 
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m FRIENDs THE POLiCEMBM 

Public Service Cluster 

jRrimary Awareness: Appreciation-Attitudes 

Piloted by: Mrs. Wendell Lunde 

INSTRUCTIONAL OBJECTIVES: , 

After a bicycle safety . lesson taught by a policeman, the pupils will 
demonstrate Iknowledge of safety by riding their own bicycles through 
an obstacle course and by using proper hand signals and stops. 

DROT: 

The children will be seated on the floor in the school gym. The 
officer*, should be a local policeman or a state patrolman. (Try the 
South Dakota Highway Patrol program - Mike the Bike.) Because most 
children in the primary grades either have a bike or would like one 
very much, they need to learn bibycle safety. The officer will discuss 
why children ride bikes to dchoolr-convenience, distance^ tijne. The 
officer will preseht his progr^im stressihg .safety rules. 

Procedure : 

The officer will have tShildren practice hand signals ajid if tijne 
permits, the bicyclds should be safety checked* 

OUTPUT: 

The children should role play showing good safety practices— hand 
signals, full stop for stop signs, etc. 

EVALUATIONS 

Outcome: 

The children will be able to list safe habits for bike riding, and will 
be able to tell how they trust a police officer. 
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APFHECIATICJN-ATTITUDES ■ .^-^ 

FRIMARr ■ ■ o. 

Level II V ; 
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VfE EXPLORE THE MERIT Cg OUR FIREMEN 
Public Service Cluster 

Primary 

Piloted by: Linda York 
Darla Pagel 

INSTRUCTIONAL QBJECTITESs 

Given the stndy of fire prevention, students will be able to meet 
fire drill jrequirements, and tell about the value of having firemen 
in a community* 

INPDT: 

Procedure: 

Firemen's work is priceless and this thought needs to be conveyed 
to the children by doing the fallowing things: 

Gain their interest and make them alert 

* by sounding the alarm and hairing a fire drill. 

* by allowing them to talk informally about the fireman's work. 
Focus their attention on the fireman and his value to us. 

* Have children remain on the playground. Ask them if they 
smell smoke - No, wty? - It's a drill. By having drills we 
are helping the fireman. 

^ What are some of the things a fireman does? 

w Keeps trucks and equipment in working order and rea^ 
to go. 

0^ Is available at a moments notice to help us in case of 
fire. 

^ Answers ambulance calls for accidents other than fires. 
-( Is willing to giv6 us information about his Job. 

World of Work Concepts are iit5)lied through questioning. 

* What kind of person does a fireman have to be? (His 
required abilities will bring out his dignity in his work.) 
m willingness to help . * healthy 

* responsible « dedicated 

Would you' like to be a fireman? Why? 

* It would be exciting! 

* There is joy in helping others. (Sense of satisfaction) 

* Job is Important to the welfare of the community (he 
feels he is needed - personal). 

Ifow could we get to know the fireman better? 

* Visit the f irehouse 

* Interview him in person or by letter 

* Read books about him 



Awareness : Appreciation-Attitudes 
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OUTPUT: 

To better understand the role of the fireman the children should take 
part in activities concerning the fireman* 

•M- Role play 

• One could play the part of the fireman while another inter- 
views him* 

^ Act out a scene with firemen receiving and answering a call 
to a fire or accident* 

^ Write a letter to the f iromen telling them how we appreciate them 
and their services* Enclose a drawing of ttiem by the child* 

•M- Visit a fire station* 

* Read about him and save one period of "Show and Tell" exclusively 
for the purpose of informing each other of something we learned 
from him. 

EVALUATION: 

Outcome: 

Children should be able to record onto a cassette recorder at least 
3 reasons .why a fireman is important to their family* 

They will be able to accoiiplish the fire drill according to good 
standards of procedure* 
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AEPRECIAMON-ATTITODfeS 

FEUHAHr 
Level HI 
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PUBLIC SERVICES AMD THE WOUI) OF WCRK 

Public Service Cluster 

Eriraary Awareness : Appreciation-Attitudes 

Career-Education 

Subjects: Science; Health; Social Sciences 
Piloted byi Carolyn Noeldner 
REFERENCES: 

SVE Study Prints - Fireman, Policeman, School Workers, Misc» 

Filmstrips - Public Services: Community Workers & Helpers Group 1 and 2 

SVE Singer, Chicago 
Library Books - I Want To Be ; • Time Books; Come to Work With Us 
School's Personnel " 
Songs on Public Services 
Resource People (Parents) 

INSTRUCTIOMAL OBJECTIVES: 

Given an opportunity to acquaint children with the various public 
services available in a community, students vdll be able to select 
five public service workers from a list of careers. 

INPUT: 

Procedure: 

The teacher will grotflp the class in a large group to: 
•w- review areas of public services. 

* help develop interest by identifying jobs performed }yy 
various parents of the students. 

* brainstorm i^hat class feels are qualifications for people 
who perform public services. 

All students are involved in review of public service jobs. Parents 
who fit these jobs and brainstorming of their service and the 
educational qualifications needed by these people will be of prime 
interest. Individual or small groip activities, bulletin boards, 
interviews, charts, research; etc. Students will help contact 
resource people* 

Ejcanples of Professional: 

Rural Development 
City Utility Dept. 
City Alderman 

State Government-State Representative 
County Auditor 



Lawyer 
Teacher 
Fireman 
Policeman 
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EVALUATIONj 



Outcome: 



Children will be able to select five public service careers from 
a list of twenty-five career names. 
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THE WAY CF TJFE CF THE HUTTERITES 



Agri-Business Cluster 

Erimarj'- Awareness: Appreciation-Attitudes 

Subjects: Social Studies j Science 

IIISTRUCTIONAL OBJECTIVES: 

Given the opportunity to learn about the Hutterites and their cooper- 
ativG way of life and method of agriculture, children will visit the 
Huttsrite Colonj^ and be able to tell about: 

^ the cocperation of the Hutteritie 'people. 

the modern agricultural methods of the Hutterites. 

IMPOT: 

Procedures 

How many people do we need to make the trip? 

•K- Bus driver 

^ Cooks to pack lunch 

* Parents 

Visiting the Hutterites to understand their way of life. 
■M- Individuals live in a particular location dxe to the 
natxire of their work. 

' discover more about the innovative farm practices 
of these people 
•Jt Social Activity 

Bacide to take a treat to the Hutterite school children 
with name-* and address of the giver in it and ask them 
to correspond with tiiem. 

Social studies discussion includes: 

^ inquiry made and research done on their way of life. 

^ decision made whether youngsters could live like they do. 

^ accigning interviews to different groups having them 
find out the responsibilities of different workers in the 
colory. The questions will be decided on ahead of time. 

OUTPUT: 

•K- All children are a part of this by attending the field trip. 

Illustrate and write stoides about the peop5.e they interviewed. 

^ Make a chart on likes and differences in their school and ours* 

For a Language Arts lesson have the children decide on the people 
that thank you notes should be written to and write them. 



This learning experience can show to the children all of the 
different occi5>ations done within the colony and how they inter- 
act to make the lives of these Hutterites one of coii?)lete cooperation. 



10 

EVALUATION: 
Outcomes 

StucJents will be able to tell the following based on observations 

•M- how Hutterites cooperate with each other. 

•M- som modem agricultural methods of the Hutterites. 
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APPEIECIATION-ATTITUDES 

INTEEMEDIATE 
Level I 
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BAMBOO HOP ~ SKILLED DAKCE AS A HOBBY 
Hospitality & Recreation Cluster 
Intermediate Awareness : Appreciation-Attitude s 

Subjects: All 
Piloted by: Laura Blais 
REFERENCES: 

Film on ''Tinikling", l6inm., 11 min., color, sound from GENERAL LEARNING 
COPR., 3 E, ^Utii St» .N.Y* Record from Educational Recordings of America, 
P.O. Box 6062, Bridgeport, Conn. O6606 

INSTRUCTIONAL OBJECTIVES: 

Given the opportunity to teach the danbe to intermediate studefats, yoting 
people will develop. an ability to perform the skills involved in dancilig 
with self control and beauty. 

INPUT: 

I 

Procedure: 

Children are seated on the gym floor in large groups for film and 
introduction to the music. Pass pictures around. All are quietj 
teacher may move around the group. 

OUTPUT: 

To begin, students stand and give themselves room, ' take off shoes, 
place one by right foot and one by left, look on these as poles. 
Hop in and out to count a few times, now with music, now follow 
through with the Brochure with the different figures. 

After a lot of practice, use the poles. Be sure the pole clappers 
have the beat as it is hard on the ankles. They should practice 
first td-thout the 'Tiopper". 

EVALUATION: 

Outcome: 

Children will be able to have enough boc^y control and self control 
that they can perform the bamboo hop as a beautiful, skilled dance. 
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CLOTHim ' 

Consumer and Homemaker Cluster 

Intermediate AwaMness: Appreciation-Attitudes 

Career 

REFERENCES: 

Food, Clothiaig & Shelter A206 SSj Society for Visual Ed. Inc., 

13u5 Diversey Parkway, Sij^ger, Chicago, 111. 606ll^ 
How We Get Our Clothings Story of Rubber, Story of Leather, Story 

of Wool, Jstory of Cotton (filmstrips) SVE, Singer, Chicago, 111^ 

INSTRUCTIONAL OBJECTIVES: 

Given a finished product of arabber, leather, wool, and cotton one finds 
that mary workers of mary lands have influenced, the products * dovelopmenb 
in order that people can have the best products to wear. Clothing is 
most essential, and in our higher order of civilization we depend upon 
the work and products of many people to develop the clothing for us. 
Pood, clothing & shelter are not basically provided by the home workers 
today. Concept^: Workers of our world are interdependent and need 
eacu other tot sudcessfia products to, be manufactured. " 

INPUT: 

jRrocedure: 

The children will view four color filiasirips depiciing workers raising 
and processing rubbea j leather, wool, cotton. The rubber is to be made 
into a pair of boots. Ask the questions on the filmstrips. Then have 
children list the work thoy eaw; machines doing. ISien, list the things 
workers were doing. Next, list the things workers i*om they didn't see 
probably do. I'he story of leather is centered around the inaking of . ■ 
shoes. Ask the questions on this filmstrip. Again list the processes 
being done by machines. ' ' ■ , 



The handling of sheep's wool appears on one, and the handling of cotton 
and the making of that into textiles. For the sake of iaving time and 
for variety, four small groups may be working on presentations to ^^to^ 
wholb group relating what they learned by repoartijig in a vaidety o V . 
ways. (See Field Trip Guide for ways.) ! ?■ 

.ODTPOT: ■' ■ .'^^ V.' 

Listing information, summarizing and planning reporting of the group is 
important to a good understanding of material. . 

EmUATION: 

Level of Performance: ^ 

The amount of group participation is indicative of ^ interest and a ■ 
good level of performance. Learners can be encouraged to depict iri^ 
art and writing »riiat they have learned. contrilkite • ^ 

^ to a mural or creative writing sketch of the .information. ga.thered f^ 

cni/^thQ filmstrips. An interest in the filmstrips and 

£D^ fram, them is important to a good performance. 
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AM IKDIVIDUAIIZED WORID CF WORK UNIT CM THE liEHSPAFER 



Commimicative Arts Cluster 

IntermediatQ Awareness: Appreciation-Attitudes 

Subject: , Language Arts 

Piloted by: Carolyn Qyan 
Donna Jensen 

IMSTRUCTIONAL OBJECTIVES: 

Given an. individualized World of Work Unit about the newsp^er, students 
will be able to contribute to the production of a class newspaper. 

INPUT: 

All children in Level 1 will participate in a World of Work Unit on 
the newspaper 

^ to consider hoW spie cialization leads to interdependence among 
people* 

* to d0l>-eiop the Concept that observation of people at tfork 
helps lirprove knowledge about, careers. 

* to show that positions are related within job families. 

* to establish the concept that individual workers within the 
newspaper job famUy are related to a specific newspaper section 
or task performance. 

* to reinforce the concept that there is dignity in the World of 
Work related to the newspaper. 

. ^ to enphasize that individuals work to meet personal and social 
needs. 

(XrePUT: . ' 

In each area of atndy the student should check the independent activities 
one or all three. Upon conpleti on of the activity, the student should 
color the circle and see his teacher for a conference. 

EVALUATIONS 

Outcome: 

Children should be able to 5 

* conplete the individualized uiiit. 

v 

* conrbilbute to a class newspaper production. 

O ^ tell about the dignitar of the work on a newspaper staff. 



I. Observliig .an Iffsue-of the Watertown Public Qoinion 



:«ite a letter to another city newspaper. Explain your 
activities and secure a sarqple copy of thair newspaper* 



Q 

i^a 



Construct a bulletin board using your own good newspaper 
feas, ' A suggestion might be displaying and eaqplaining pre- 
viously secured sair5)le newspapers. 

Individually or in small groups submit a letter to the editor 

on or before (date ^ ) . All letters will then be read to the 

class and distinguished guests. We will vote by secret ballot in 
selecting the "1" letter which will actually be published in the 
W.P.O. ' 



II. Learning. The Newspaper Job Family 



o 



Individually or in small groups work up a pantomime, skit, 
or dramatization on the job family-newspaper. Include the 
cluster classification. 



o 



Idnoleum or block pictxire printing. Materials needed: 

li 3" X 3" linoleum block or soft wood 

2 a black tenpera paint 

3. large nail or spike 

1|. 5" X 7" manilla papei* 

5. brayer 



o 



Construct a bulletin board using your own idea or separate 
the newspaper into sections. Use yara to connect the Job worker 
to his psirticular newspaper section. On (date: ) class will 
discus^ B. B.(s) as it exists and add further job workers. 



in. Visiting the W. P. 0. in Divided Touring Qrptps 



IV. Visiting the W. P. 0. in Two Newspaper Worker Positions of 
Individual Stixdent Selections. (This will be done over a 
U-week peidod of time. Sqploy use of parent volunteers. 
Usii Watertown Job Family information as a basis.) 



V. Making a Classroom Newspaper 
Plausible steps: 

A. In a classroom meeting-type sitiaation students brainstorm to 
determine the sections they desire in their newspaper. 

B. This is followed a process of eliminating and combining 
sections irtiere necessaiy. 

€• Through the parliinentary procedure, students, select their 
O editing staff (i.e. editor, publishers, cqpyrighters, etc.) 
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D. A short class discussion on each area is followed by student 
selection of their job, i.e. cook's comer, 

intervioiw, picture of the week, story of the week, etc. 
'TCeop it clover! " 

}ty job is 

E. Students make their rough drafts. 

P. Students hand in rough draft (s) to copyrightors, 

0. Studerto re«^ito and make necessary corrections. When 

satisfied, you may do one or more of the folXowlng activities: 

(_) Vhrite a thank you letter to the W.P.O. , Interstate 
r^l^shlng, or Qrow Frlntizig dependi^ig vpon vhioh plao9 pr 
places you visited. 



Oonstpuct a No* 7 person depicting 1 op mope of the jlfforent 
Job workers in the newsp.^er . ^ Share it with a briend and dii^lay 
it your room* 



Are you a mathenatiol&fi? If «e are to make 3S ;^0WI^i^P$;t0 
with 17 pages in each newspapep, hQW much wtpll the neir^p^pors 
oost? xqyk will need to know that QAch sheet* ^^'l!^, ^p^^f 
oosts 2^. Submit ypur answer ip the jtollowins ii)ann^|^^ 
Folii your p«9ef inl^o U eq>ial pa2»^f put un«e^ tiigb^ 
wa^ along^ the ea^ irall unti3* ypu epma to ;^vof teacher *0 

9|Lt in |]fer atiair. open th^ rig^t-l^op Oraiiefi fmil^f plpqo 
i|i0 draiferi oben b6ttc»& lelt^iani} drawer plap6''y6ur 
M^wep ai^vhepQ Ix)' there ^ 

K. e^y^if^tera pratexrt oorx;eej^od/finiphq() work t<? l^^^ irpl^Ker 
to n>)rloe| 6tQ« 

m material %^ finally preaentj»fi to the ^^i^^r^ 
J I fublisher;^ :jtr*<i their haljpapa publiah tlaerrc.ev^ ^qvapaper. 
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RESPECT FOR HEflyi EOOIFMENT QIERATCaBS 

Construction Cluster 

Interroedtate Awareness : ApprQciation-Attitudos 

Subject: Social Studios 

Piloted Ifyt Harry Johnson 

IKSTRUCnOMAL OBJECTIVES: 

Intomodiato .oldldr^n will learn when studtjring land forms that 

pooplo make changes in landforms as woU as nature. These people are 
heavy equipment operators. 

IKPUT: 

The teacher can introduce this unit by using films and study prints 
to illustrate the need for heavy equipment oporators in the construction 
of highways, bridges, dams, etc. Related discussion and study should 
also show that equipment operators are dependent upoii others for fuel, 
engineers, surveyors > maintenance, etc^ Further interest In this area 
of the world of work can be stlraulated by the teacher or students 
bringing in a parent or other resource persons who woiic with heavy 
equipment; have a piece of heavy equipment (bulldozer, sbraper, or 
grader) placed on the playground and h«ve an operator demonstrate how 
it works. . • stress safety around equipment, hard hats, safety laws, 
etc. Classroom circle discussion will center around the need for workei*a 
in the constniction industry with onphasis on heavy equipment operators 
and how their work effects our lives. 

Procedure: 

Field trip to a construction site. 

Question and answer period. 

^ Vlhy do we need roads, bridges, dams, etc? How did we build these 
things before we had heavy equipment? How have our needs changed 
over the years? 

* What skills and training are necessary to operate heavy equipment? 

* What are some advantages and disadvantages of being a heavy equip- 
ment operator? 

OUTPUT: 

Students should be allowed freedom for creativity in develqping: 

* bulletin boards 

* display of model equipment 

* written, visualized, or cassette tnpe reports 

E7ALIIATI0K: 

Level of Performance: 

O U.X students should engage in the discussion, view znateriols, and 
ER^Ottend the field trip with class projects developed on small groiq> 
individual basis. 



BEST COPY AVAILABLE 



APFRBCIAnON-JilTEPODES 

INTERMEDIATE 
Level n 



ADVENTOPJES IN ilPHfflCIATION OF MgSIC WDUS 
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Hospitality & Recreation Cluster 



Iirtermediate 

Subjects: Music, Laiiguage Arts 
Pilo'tod by: Volma dock 



Awareness : J^reciation**Attitudes 



REFERENCES: 

Careers in Music ; Walck Pub» 

INSTRUCTIONAL OBJECTIVES: 

Given the opportunity to expose children to an appreciation of the 
work of musicians and the field of music as both a hobby and a 
career, students will be able to tell which activity had the most 

significanfet* 

INPUT; 

V * The teacher will encoxirage a prpil-teacher disoussioh. 

She will have listening sessions of works of some great conposers* 

* She will analyze conpositions for better pipil understandings 

^ Students and teacher will be talking about the need for awareness 
in the field of music and appreciation of it, and recognition of 
the careers which might be involved with music. (This can be done 
in a brainstorming session.) 

COTPOT: 

Active participation will be achieved through: 

* exposure to community concert-participation in local school 
concerts. Occi?)ational songs through the years will be a theme 
for local programs • Language arts students will announce 
numbers ejqplaining the historic background and culture surround- 
ing them. The students will have composed this explanation ty 
writing it themselves using various reliable references as a 
basis for the information. 

* visiting a Watertown Barbershop Quartet rehearsal and interviewing 
the director. Place the interview in^the school newepsqper after 
coirposing it on paper. 

* Visit a music studio. Learn first-hand the work that the inde- 
pendent music instructor does, the hours he works, the 'tools" 
he uses, and the miscellaneous Information about this career. 

* watching perfoimers on TV and being alert to learo of other high 
O calibre programs. 

ERIC 
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* ODTPUT (contijmed) 

* E.T.V. musical programs. (listening to these programs will be 
effected with students role playing music critics after tiie 
listening session.) 

* looking for a family^ some members of which en;Jo3r stringed 
musical practice as a family hobby. Invite them to schools 
for a program with a question and answer session afterwards. 

* teacher encouraging interest in woric of instrumental instructors. 
(A studait is allowed to spend a work day with these instructors 
and report to the class about the tasks accomplished during 

the day.) 

^ piq>ils preparing and presenting musical programs^ vocal appreciation 
for school radio broadcasts plus interchanging. program sequencing 
and will make advertising posters referring to the event.) 

encouraging original corpositions. Incorpoi-ate thede in programs. 

All children should be Involved in as many activities as possible, 
so that there should be some in which every child feels secure. All 
children participating should be allowed to perform commensurate to 
their various abilities. There should be enough variety in music 
prograxns that each child can succeed in some phase of the program. 

EVALUATIOK: 

Outcome: 

Children will be able to tell or write about the music -^l experience 
within these listed activities which was the most meaningful for them. 

Thoy will be able to state why this activity seemed sigrJLficant to thOTi# 



APPRECIATION OF THE DAIIg FARMER 

• •Agri-Business" Cluster 

- -Tirbermediate Awareness : i^preciat ion-Attitude 

Subject: Social^tudies 

Piloted Ijy: Lorraine Bartz 
Lois Rickard 

INSTRncnONAL OBJECTIVES s 

Given a social studies lesson unit in agriculture the student will 
take, a trip to a daiiy farm and will bo able tb tell about, the wok 
life on a dairy farm. 

INPUT: ' . 

Procedure: 

Establish the need of dignity^ in work and liJiportance of appreciation 
and attitudes in ones Moiki 

^ Establish the need of dairy farrns and how they help produce the 
essentials of life. 

^ Consider the Interaction of other workers with the dairy man 
and how this interaction comes about* 

^ Set up an interview with a dairy farmer at work on the faiia 
for first hand experience. 

* WEpite a list of specific questions that pupils have written 
that they would ask the dairy farmer. 

What could the dairy farmer be proud of and work for? 

OUTPDTs 

In the following ways teacher will develop the World of Work Concepts: 
^ Discuss the need of a dairy farmer. 

* Record the mary ways the dairy man is he3ped other workers. 

* Build a miniature dairy farm. This could be a plywood simulation 
planned^ drawn^ and sawed out by students. If plywood is an 
iitpossible medium try cardboard simulation. 

^ Pupils record answers to questions asked the dairy farmer. 

EVAHIATION: 

Outcome: 

ERJC Children will be able to tell ab<^utwork life on a dairy farm. 



THE CHIBF EXEXIOTIVES 
Public Service Cluster 
Intermediate Awareness: i^reciation«-Attitudes 

Subjects: Social Studiesi Reading 
REFERENCES: 

Laflg>3 to Light the Wgy; Our PresidentS s by Barbara Barclay 
Bowmar Publ. Co.^ 19/Oj beautilta presidential. portraits acconpanjr 
the book» 

INSTRnCTIONAL OBJECTIVES: 

Given the need for 'toodels" in our society^ this book inakee our presidents 
real to students. . 

* Students will enjoy hearing and seeing through pictures ^^jor 
achievements in the public career of each president froia George 
Washington through Richard KiK.on. " The "joy" develops becaijae 
■ of the ^'personal approach taken to each chief executive*" 

Most Ijrportantly^ presidents are shown as real human beings xirith 
families, hobbies, special interests, and "as men with whom the 
young reader can identify." 

OUTPDT: . ^ 

It is hoped that reading this book w7.ll encourage further and deeper 
presidential research. On the basis'/ of information researched: 

•w* students could play charades, role playing the various leaders 
for their peers to "guess who". 

* a play could be written or a musical which would include informa- 
tion about several of the presidents. It could be a fantasy or 
based on "real life" experiences of the different presidents. 

* poems would be written about a selected president ' s life and 
personality. 

* a coiiparative essay could be written containing observations about 
two or more presidents. 

* pictures could be used for molding or scu3pt\iring heads like like- 
nesses of the presidents. 

EVAUDATICN: 

Level of Performance: 

Q Childrop will be able to tell an anecdote about an incident in the life 
l]r of one of their favorite chief executives. 
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EXAMPLE OF A SC3CIAL STUDIES CAF.^'IK DEyELOPMEJIT FIEED TRIP 

Intennediate Avjapeness t Appreciation-Attitudes 

Subject: Social Studies 

INSTRUCTIONAL OBJECTIVES: 

Given a study sheet containing career education-oriearted questions, 
students will discover the answtiTG to the questions while on a trip 
to Prairie Village to visit an eai^ly Aiaorican p:' irie town« Upon 
their return they will demonstrate what they learned by choosing a 
question under Ci Your Return Tr ip and enlargj.ng upon the answer in 
_ essay form. 

INPUT: 

Procedure: 

The teacher will e:q5lain what Prairie ViH-lage is, and of what inte3?est 
it may be to children. Example: *1f you were grovxing up in your 
grandfather^s time, yovir home town. might have looked 3d^:e Prairie 
Village* " The teacher should prepare them to* ijnagine that this is 
the case. 'TiJhat wotzld you expect it would be like?" 

The teacher raould arrange that small groups select the questions 
for which answers the children would like to be responsible. 
Teacher and children should arrange to make the trip. 

OUTPUT: 

Go on a field trip. Discover answers together. Record back- 
ground information for reports to the large groip in chart form. 

Children will construct a simulation of Praiile Vj.llage in the 
school hallway. 

Children will devise costumes for wearing in the village. 

Children will invite parents to come to see the simulation. 

They will have set 15) their general store to actrzally sell some 
things—white elephant sale; etc. All o? the sijnulations should 
be as true to life as possible. 

EVAIWATION: 

Outcome: 

Children will be able to select an appropriate question under 
On Yo\jr Rettg^n T^ip and write an essay about its contents. 
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Tour Name 

School 

Directions: 

On the back is room for sketching something interesting* Fill out the blanks 
as fully as you can. 

1. \Jha^e are we going? To I^airie Village 

2. It is located near what town in South Dakota? ^ 

3. Can you list the towns which we will pass through or enroute? 



li. Approximately how far is the place where we are going? ^ ^ miles 

5. What are you most interested in seeing when you get there? 



6* Have you ever been there before? 



7. How many occicpations can you list in an early South Dakota town and in 
the community around? 

List of workers List the Gtoods or Services List the Tools 

they performed . . they used 



23 

How inary of these workers worked for themselves? List some. 



Watch for the machines which workers used. Coiild you explain how and for 
what thejr were used? 

Machines How and For What? 



Knowing how to read, write and do math helped which of the .workers? 



What special skills did early workers have to understand? Could you tell at 
least five special skills and the workers who had to know them? Could you 
list more? 



2k 

Could you act out some of the tasks these workers had to perform to produce 
their goods or services? 



How are these skills the same as workers have to know today? How are they 
different? Be thinking about it so you will be prepared to write a paper 
about this when you get back home • 



ON YOUR RBTDRN TRIP 

Now that yoti have been on this *trip write a few lines telling us what really 
lapressed you while you were there • Were you wishing that you might have 
lived duidng some of those days? 



What goods or services do we have now that you would miss if you went back 
to living in those early times? 



Is there anything you would not miss in the way of goods and services? 



What kind of an early worker would you have liked to be? Where would you have 
chosen to work? What services would you have provided? Why do you thiiik 
you feel this way? 
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FOOD 

Consumar ^ Hcsnsmaker Clustar 
Intermediate Awareness: ippreclation-*Attltudes 

Subjects: Science j Language Arts 
REPETJaiCES: 

Food> Clothing & Shelter ; A 206SS - Soc. for Vis* Sd. Inc. 
The Story of Milk, Bread, Fruits, Vegetables, Meat 

INSTRUCTIOHAL OBJbCTIVES: 

Qiven a unit irtiich includes foods and good nutrition, the students will 
demonstrate their understanding of food processes and careers associated 
vith foods by simulating food processing and telling careers associated 
with food processing. 

INPUT: 

Show Food filmstrips. 

Children are asked before vieiring the filnstrlpr to have a piece of 
paper before them and whenever th^ see a worker doing something, 
they are to write down irtiat he is doing. Also, they should try to 
reiwnber how he was dress^^. A second individual viewing by students 
may be done, if Uiey feel that they have missed sooMthlrg. P^ers 
then bfcone the basis of a follow-*up groyjBp discussion after all film- 
strips have been shown over a period of four days. The fifth day 
rould be the general discussion. 

Pi*ocedure: 

Students may consult msnbers of their class %s to workers viewed. 
Several smaU groxps may wish to review a filastrlp together after 
the original showing. An interest in the people involved should 
evblve first. Secondly should cone an attitude of ^q^qpreclation 
for the processes involved in the production of food. 

OOTPUT: 

* Sknall groiqps could choose the food processi2ig which thsy wish to 
illustrate. 

« A language arts e3q>erience of much worth could come from this stud^y. 

« Papers could be written entitled, "Careers and Food Processing" 
after research is coapleted on the subject* 

* A simulated production of food processir^ could be airanged by 
students. Other students, or FTA menbers, or both, could be 
invited to view this simulation* If it is of real value, all 
intermediate grades could be invited. 

ERIC- 
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milIATIC!Il: 
Outcomds 

Students abould ba able to eontz^bute to: 

* f ood procoasing 

* toUing ottera about careerb asebciated with food processing 
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Iitbenna<Jiate 

Subjercts: Social Studies^^Beading 
dSTRUCTIONAL OBJECTIVES: 



Awareness : i^px^clation-'Attltudes 



Given the need for life models of successful people in careers of 
' the past and present with names of people who did scsne exceptional 
historic feat on that calendar date^ students will produce a daily ^ 
contribution to a bulletin board. 

INPUT: ^ 

Procedure: 

Further stud^jr in this area will be suggested by providing research 
materials on a table designated for this for perusal by interested 
students who would like to earn stars or a reward, by making such a 
student stndy and reporting. The reporting could be orally to many 
or to a budctjr, or by writing an essay or poem. 

If a studetit goes to the table tp search out infoxnation^ the input 
has been a motivating force for him. 

OOTPOT: 

Student reporting orally^ or otherwise^ regarding the life models will 
be the output desisred. 

BrALffATION: . 

"I 

Outcome: 

Students will be able to make ^laily, interesting^ informative 
contributions to a bulletin board of past and present careers 
of successful people. Ptpil performance will be judged on the 
basis of munber and quality of contributions. 
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CONSEHyATIQN AND THE WORID CF WORK 
Natural Eosourcos & Environment Cluster 
Primary Avrareness: Docision Making 

Subject: Social Studios 
Piloted by: Jan Bernard 
REFERENCES: 

People Use The Earth j Silver Burdett Co., Morristown, II.J., 1967. 
Your Community and MinQ , L.W. Singer Co^^ N^Y* ? Brandon, Miss.j Dallas, 

Des Plainosj Menlo Park, 1966. 
Communities at Wbr kj Ti.C. Hoath Co^, Lexington, Mass., 1966 
SVE Conservauion Filmstrips, Singer Corp., Chicago, 111. 
Yellow pages of Occupations 
Occupational Outlook Handbook 

INSTRUCTIONAL OBJECTIVES: 

Given a unit on conservation of natural resources and the integra- 
tion of World of Work information, the children should be able to: 

* list $ careers in the Natural Resources & Environment Cluster. 

* use role play to develop a personal understanding of the career 
responsibilities in the conseirvation and the Natural Resources 
& Environment Civ-" c'. 

* arrive at the realization that individual differences will affect 
job choices through ^TDrainstorming", 

INPUT: 

* Review the areas of resources isind the reasons for conservation. ^ 

* Discuss the areas of conservation and inquiry method worksheets 
for the role playing and further inquiry. 

* Assignment of email groip activities to use reference materials 
to report on qualifications for clunLor of occupations. 

* Lead brainstorming session on Conservation Careers dfter email 
groups have rep(^rted. 

* Arrange multi-texts and library materials for viewing. 
Rrocedures 

* Whole group discussion of initial review on resources. 

■w- Large group discussion of conservation and career job families. 

* Small groxp or teaming for investigation and research. 
4f Staall group reporting of findings on qualifications. 




Individual, small grot?), or large groi?> role playing experiences. 
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OTTPDT: 

^ Small groiq>s work on inqxiiry worksheet on occT5)ations involved 
in the conservation cluster. 

* Reference materials used by small groips or individuals for 
career qualifications. 

* Brainstorming session on qualifications as they apply to the 
individuals • interests ajid desires. 

^ Filmstrip, record, and independent reading utilization to 
share with the rest of the class (either the whole or parts 
of what applies). 

^ Self awareness as related to training, duties, and working 
conditions of the conservation career Job families within the 
Katural Resources & Environment Cluster. 

^ Groi5>ing for role playing and simulation to further define 
careers and also the self awareness idea. 



Resource persons should be incorporated into the study whenever 
possible. Costuming and puppntry are initiated by children where 
stagework or . role playing are suggested. 

E7AUJATI0N: 

Outcome t 

The students should be able to list: 

•w- $ careers in the Natural Resources & Environmdht Cluster, and/or, 

■ ^ use role play to develop understanding of responsibilities in 
conservation, and/or, 

* tell why individual differences affect job choice. 



ERIC 
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SFENDINO TEN DOLLARS 

Consumer & Homenaker 
Mjnoiy Awareness: Decision Ibking 

Subject: Math 
Piloted l3y5 Kissinger 
C* Noeldner 

BEFESIENCES: 

Kewspaper-Clroceiy Ad.; Catalogues. 

INSTiroCTICaiAL OBJECTIVES: 

To shov their awareness of decision making, students will purchase 
in fantasy ten dollars worth of goods found in newspaper or catalogue 
advertising. 

INPUT: 

Given the need to teach children decision making the teacher will: 
establish the reason for this kind of decision making. 

* A given amount of monqy will bi^ only so much* 
-K- Show a need for mathematics* 

^ Show that money is the medium of exchange* 
Procedure: 

All children will be an integral part of the discussion. All ideas 
should be acceptable. All concepts should bo tmderstood so each 
child will be able to find satisfaction in his performance* 

OUTPUT: 

All children will participate in this assignment either individually 
or in groijps of two. 

* Assignment using catalogues and newspapers^ 

* Find as mary items that you could buy with ten dollars as 
you can. (Do not overspend.) 

-N- List these items on the board. 

^ Qrovip discussion of each list and totaling of columns to 
decide which lists came closest without over-lending. 

BTALUATION: 

Outcome: 

Chlldx-en should be able to purchase in fantasy ten dollars worth 
of advertised meaxhandise. 



DECISION mKmot 



P?T!iC»MELIATE 
Levol n 
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FIGDRE IT OUT 
Consumer & Homemakor 
Intermodiate Awareness: Decision IfefcLng 

Subject: Math 
REFERENCES: 

"Invitations to !^e<aking and Vfriting Creatively" 
Figure It Out, p. 53, Unit Ik, p. 35 Guide 

mSTRUCTIONAL OBJECTIVES: 

^ Given the understanding of how to see problems and look Into them 
* dOGply, tlio student will exercise his abilities in this regard via 
this "Figure It Out" exercise* 

mHTT: 

In thi3 sensitivity and awareness exercise, the student is asked to 
examine "the nature of shap.es appearing before tts, " 

Procedure: . . . * 

Closeness of examination of the structure of shapes is needed* 

OUTPUT: 

The number of figure squares, rectangles, and triangles is carefully 
examined and noted. 

The number of items in the answers will determine if the creative 
performance desired was achieved, ffeiy new ways of 'looking for these 
geometric shapes are devised by the good student. He may even 
draw a variety of shapes to prove his point. 

EVALUATION: 

Outcome: 

Students' ability to "Figure It Out" will be demonstrated by: 
^ his use of maiy new approaches to looking for geometric shapes. 
^ his contributions to the number of items in the answers* 
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SCHOOL COOK 

Consider & Homonaker 

Izrbenaedlate . A»ax^ness: Decision IfeJcing 

Sxibjects: Social Studies; Language Arts 

raSTRUCriONAL OBJECTIVES: 

Students will learn about the worker contributions of a school cook 
and will be able to tell what valuable seiTVices this person provides. 

INPUT: 

Procedure: 

Arrange to have the cook send the class a letter inviting them 
to coma to the kitchen for a lunch. 

* Class brainstorming session on the cook and the kitchens 
What do. we expect to see? 

^ Reply to the invitation by letter. 

Visit the kitchen and observe the cook at work. Did wo see 
the things that we expected? Watch as she prepares a meal. 

* Draw a picture of the cook at work. Use these to develop a 
career bulletin board. 

OUTPUT: 

If you were a cook in a lunch room, what would you cook? How? 
Have each child dictate a recipe to be di^Dlicated and put into 
a cookbook written by the class as a project. Send a copy homo 
for parents. 

EVALUATION: 

Outcome: 

Students iriLll bo able to write or tell a few sentences about the 
value of a school cook and include one iirportant task she or he 
was doing when being observed. 
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DECISION ^iAXING 

Intennediate 
Level III 
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Rocroation & Hospitality Clixstor 

InterxDediate Awareness: Decision Making 

Subjects: Social Studies; Science; Ibth 

Piloted t;y: lee Konvalin 

INSTRaCTIONAL OBJECTIVES: 

Given practice in cooperative decision making, a class will be able 
to demonstrate cooperative planning of a new park for the city of 
Watertown. 

Flan an open discussion to list possible answers to the following 
questions: 

^ What city eitployee might be involved in solving the above problem? 

•w- IrJhat will be some of their major problems in arriving at the 
ultimate decision? 

OOTPUT; 

Interviews : Monibers of the class should interview local officials 
at this time to determine their role in this decision making process. 
(Students should work in pairs on this) . 

Organization of Data : In small groips (3 or h children who choose 
the same role) begin sorting and arranging all necessary data, including 
notes .from interviews, and begin applying these to some of the problems 
involved such as: 

^ location of park 

^ size of park 

^ purposes to be served 

* how the park is to be landscaped - lypes of vegetation 
^ how to make the park usable year-round 

(Ary of the above questions could lead to a wide variety of math, 
social studies and science explorations depending on the length 
of time set for ttiis activiiy.) 

* After the students feel satisfied with their knowledge of fhe 
situation and their role as a local official, a simulated park 
meeting is held to discuss their recommendations for the new 

,p©rk» If yoxxr city officials are very cooperative you might 
persuade two or three of them to come and listen to the students V 
final summation after giving previous advice. 

A large map of your city is a necessity for this activity. 
Students lAto interview the city engineer might be able to get 
one.) 



(Note: 

ERIC 
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Outcoma: 

Studanta will be able to conduct a ciiy parfcs* meeting to deinonstrate 
coopei^ativo planning for the new park. - Planning will be done toward 
taldng poai±ivo-aiJtiox>-on. the-propogal. 
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IMDIVIDUAL & CaOU? DEOISIQNS 
Intermediate Awareness: Decision Making 

Subjects; SociaL-Studies; Reading 
REPBRENCESs 

'Deciding & Doing" pg. Ilil-l60 Teacher's CSuide 

Social Science Laboratory Units and Resource Book by Ronald Lippitt, 
Robert Fox, Lucille Schaible, Science Research Associates, 
2S9 E, Erie Street, Chicago, Illinois, 606II. 

rasTRucrroNAL objectives: 

Given sequential information and educational activities to help 
unfold student understanding of decision making processes, they * 
shoiild be able to tell: 

* what a decision is. 

* how individuals and groups nake decisions* 
INPUT: 

The materials sequence of recommended lessons is as follows: 
■K- Do children make decisions? 
What decisions do you make? 

* How do individuals help or hinder group decisions? 
^ Horr do individuals or groips make decisioris? 

* Why are some decisions more cniccessful than others? 
^ What far-reachdng effects cm decisions have? 

Procedures 

If the reading is made ea:^ through group reading, buddies, cassette 
listening and reading, every pTjpil w5H be able to find success 
with the activities delineated* ' 

ODTPUT: ' 

Follow the guide for student activities* 
EVAUIATION: ' 
Outcome: 

Studants should be able to tell: 
■M- what a decision is. 




^ how individuals and groups mak<^ decisions* 
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MATHEMATICS & WORKERS IM THE CLASSROOM STORE 

Financial &. Business Services Cluster 

Ptdmaiy Awareness 5 Education; Decision Making 

Piloted hyt gybil Schafer^ Betty Ericlcson 
Martha Johnson, Eva Markve 

REPEREKCES: 

The True Book of Money , Children's Press 
Honey Around the World 3 Harcourt and Brace 
Let's Go to the Suqpermarket, Putnam 
I Want to be a Storekeeper s Children's Press 
Animal Supennarket (record) 

IKSTHUCTIONAL OBJECTIVES: 

Children vttJl be able ic t to n aney t ratii hoy mathematics hAlj^i. p4iplo in 
their work by experiencing diffwent situations within their class- 
rooin store such as purchasing items to be/ sold ft'om a wholesale list, 
totaling the list as well as receiv7j:ig money for retail purchases 
and making dhange and discovearing if they have made a profit or a 
loss. 

INHJT: 

Introduction by brainstorming. Where do you use money? 

* Use bulletin board of man in jail. Caption, 'This Man Tried to 
Make Money". 

* Visit a grocery store and observe worfcers as truckers, salesmen, 
cashier,., manager, etc. 

^ Role play using a grocery clerk and customer where money is being 
exchanged. 

Procedure: 

Teacher accepts all ideas from the children and guides them in their 
decision making. All children have a part in planning and preparing 
questions they want answered when they visit the store. Each child 
will have experience in role playing guided by the teacher. 

OUTPUT: 

* Decision makingj be able to choose the five best answers to questions. 

•w- Use pictures showing the government making or printing money. Our 
parents are paid for their work. 

* Set rxp a grocery store within the classroom. 



Pupils will learn how to make change and appreciate the value of 
money. 
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O0TPaT--(continued) 

All children wiJJL-contribute by either selecting pictures or drawing 
them. . Each child will tell about his parent's occ\9)ation« All 
children will bring articles, exBptjr boocas, etc#> to be used in the 
classroom store^ and alsoj have the opportuziity of being a worker 
and buyer. 

miUATICN: 

Outcome: 

Children will be able to: 

-K- make an order of wholesale food items and total its cost, and/or, 

^ receive money for retail saled> and/or, 

^ demonstrate making change, and/or, 

^ show that income less expenaea tells profits. . 
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WHT JUffi RUMBERS- IMPCmSAOT IN UFE? 

Intermediate Awareness: Education 

Subject: Math 

Piloted bgr: Connie Egan 

INSTHacnOKAL CBJECnVES: 

QLven a lesson on the inportance of numbers in one's life ^orkj 
students will have a deeper appreciation of reasons irtiy one should 
stud^T Biath. This viU be demonstrated by dramatizing it on a 
TV viewer or through picppetiy. 

INPUT: 

The teacher will lead an active discussion concerning the inport- 
ance of numbers in life work. It could begin^ 'How dp you think 
department store workers use numbers in their work?" Use SLasser's 
circle meeting technique. 

.ft*ocedure: 

The children should all take a part in the discussion* They 
should each prepare a list of questions raised by the discussion* 

OUTPUT: 

* The children should pick 3<-5 wozkers living in their block to 
interview in regard to using math in their life's woxk. 

^ They will bring the answers back to class to share, hiving made 
sanplos of the various math uses for bulletin board display. 
Another discussion will pull all data together. 

# The children, as a folloW'-T;p, could role play their experiences 
gained while interviewing. 

E7AIUATIQK: 

Outcome: 

Children will demonstrate knowledge by: / 

* Drawing illustrations of these e^qporlehces and showing on mako- 
believe TV viewers, and/or, 

^ Writing a stoiy about why nuxnbers are ixrportant in everyday 
living at home or work, and/or, 

' * Draraatiaing the story referred to above through pippetiy* 
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UNAJmSBS OP THE- METRIC' SYSTEM IN THE WQRID OP WORK 

IntermodLate Awareness: Education 

Subjects: Mathj Social Studies 

Piloted by: LaVera Casey, Blanche Christensen 
Inez Haan 

INSTRacnONAL OBJECTIVES: 

After a lesson on the Ifotric System students will denionstrate their 
understanding of the advantages of the Metric ^stem in the World of 
Work by: 

^ converting one measurement to another • 

■w- choosing the proper measurement device needed to solve a 
problem via the Metric System. 

INPCTj? . . . 

Develop the concept that the world-wide trend is to the use oft. 
the Metric System. 

Conpare our cojrplicated system of measurement to the ease with 
which the metric system can be manipulated. 

•w- Point out one business which is benefited by the Metric System. 

OUTPUT: 

•w- The physical setting will be the playground and the activities 
will be carried on outdoors. 

Decide as a groijp the state you wish to draw. 

Choose groigDS and discuss location on map of the playground. 

•w- Coirpute the measurement and draw to scale a map of the state, 
using the Metric !?ystem. 

^ Take part in researching various industries, careers, and businesses 
which would benefit by the use of the Metric ^stem. 
. Use school library 
Use public libraiy 

EVALUATION: 

Outcome: 

Children will be able to demonstrate measuring with meter sticks 
and show conversion of yards into meters by planning one exaiqple 
of each skill. 

O 
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CCMHJTER, BASE TWO,- AND EDUCATION AWARENESS 

Intermediate Aweness: Education 

Subject: Math 

Piloted by:^ Vera Svmne 

REFERENCES: 

Multi-Texts 
Resowco People 

INSTRUCTIONAL OBJECTIVES: 

After a stucfy' of base two in math, students will be able to: 

show how a lesson in base 2 is related to conputer woric* 

^ tell how a conputor is used in business. 

^ toll something about the work of a conputer operator. 

^ tell about the training necessary to become a conputer '.operator. 

INPUT: 

The teacher will: 

^ through discussion establish an interest in conputers. 

^ prepare the class for the way in which a coirputer works 
by teaching base two using the arithmetic text. 

•K- help the class plan a trip to some business place such as 
a Savings and Loa.ti Co, which uses a coinputer in its business. 

•M- involve the pipils in planning a list of the things they want 
to learn from their visit to see the computer in operation. 

^ assist the students in writing or telephoning to ask per- 
mission to visit the business place. 

Procedure: 

All children should be an integral part of the discussion and of 
the planning involved in the visit to the business place. They 
should be able to perform simple confutations expressed in base 
two although some students may not at this point have a real 
understanding of this principle. 
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OOTPaT: 

* All childron will do siinplG computations in base two. 

All childron will visit a business such as a Savings and 
Loan Co. to seo ho;/ a conputor oporatee. 

-M- All children will havo an opportunity to ask questions of the 
conputer operator. 

* Aftor tho visit, some of tho pipils may wish to make a "human 

computer {This can bo done by using pi?)ils for the place y 
value positions and a raised hand may be used to indicate a one, 
and a hand doim may indicate a zero . The signal to raise or 
lower tho hands may be a nudge from the person to the right.) 

^ Some of the students may wish to do reesarch on the invention 
and oirly use of tho ccarputer. 

* Some of the students may work out plans for making a controlled 
computer. (This could use a large box-dials and openings could 
be drawn on. A limited number of question and answer cards 
could be made. A child inside the box would make the computer 
^•work".) Imaginative children could have a lot of fun with this 
type of project. 

^ Diagrams and charts showing the job cluster associ?>ted with the 
computer could bo drawn. 

•if Pupils should be encouraged to work out their own activities 
which relate to this lesson. 

EVALUATION; 

Outccuo: 

Students should be able to: 

^ confute 1 oxonplary problem in base 2, and/or, 

^ list two advantages of a coirputer used in business, and/or, 

^ show how a lesson in base 2 is related to conputer work, and/or, 

* toll how a ccpputer is used in business, and/or, 

^ tell something about the work or training of a computer 
operator. 
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DESIcai TO .TEACHjammBTLTTI JESSOff TO PRIMART CHIIDREN 
Prtmaiy - Awareness: Enployability 

.JMSTHlKJIICml^^OBJ^^ 

Given an enployability lesson, prlniaiy children tdll be able to 
write a short story about getting a part-time neighborhood ^ob-« 
They should illustrate the story. 

mPOT: 

Procedure: 

The inquiry method will be used chiefly throu^out the discussion 
which can be a large group and can involve both rooms in a team 
teaching situation. 

After the initial presentation and role play, students will 
participate in the outcome portion of the lesson by woxicing 
at desks groiqped in foiirs. 

QLven the need to teach children irtiat makes a person employable, 
the teacher will: 

* establish the reason one needs to be enployablo. 

^ develop the concept that all people require (for existence) 

* food 

* clothing 

* sh<^lter ^ 

* show that the needs are basic to human survival. 

* consider that in the U.S. there is an interdependence of 
workers. 



•x- show that in contrast, people like the aborigines ore self 
reliant providing these necessities themselves. 

* show that in the U.S^ money is the medium of exchange. 

* establish that parents work to get money to provide these 
necessities for the family. 

* develop Wbrld of Ifork concepts through using these questions: 

* How do people apply for work? 

Answer ~ Good appearance— neatness, cleanliness; good 
voice; good posture 
Good attitude—politeness; courtesy 

* Is it fun to work? Why? 
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INPUT (continued) 

* There is a joy in work* 
Answer - Seeing a job well done. 

I&iowing that one contributed to the jobj etc* 

•M- Does it make us feel good to have done a good job? 
Elicit group discussion* 

Elicit group contribution of answers to discussion* 

* Tflhat kind of work can we do? 
What services can children st5)ply? 
What goods can children supply? 

^ Can we do work for several reasons? 

Answer - Because we want to help ouc neighbors* (Social needs) 

Because we like to accoiqplish a job. (Personal satisfaction) 
Because we want to earn some money* (Economic needs) 
Becatise we want to exchange some goods. (Ex. like 
cookies for services, exchanged for raking lawn) 

OUTPUT: 

Assignments: Role play - 

* children applying for work. 

* children doing the work. 

* children Collecting earnings. 
EVALUATIQNj 

Outcome; 

Children will be able to write and illustrate their own story 
about getting a part-time neighborhood job. 
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ENCOORACamG IMTERMEDIATE STODEKTS TO APPIS FOR A SCXJIAL SFOTTTI CARD 

Intermediate Awareness: Etaployability 

Subject: Language Arts 

REFEREMCES: 

Wonderful World, pg. l|09-iAl 
i^lication for Social Security Card 

INSTRUCTIONAL OBJECTIVES: 

Given an awaremss of the need for a social security number, the 
children will apply for a social security card* 

INPUT: 

The attached letter is a sample letter which was sent to Vfatertown 
parents e3q>laining the need to apply for a social security card 
and requesting their permission to have their children do so. 

OUTPUT: 

Each class should contribute to a groiqp letter planned for their parents* 
The writing of the social security ^plication form must be accomplished.. 

EVALUATION: 

Outcome: 

Students will be able to tell the puipose and need for a 
social security card. 
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SAMPLE LETTER BASED ON WHAT MI(2IT BE DEVELOPED IN ICDR ROOM 
ALONG WITH THE APPLICATION 
CAREER EDUCATION 



Eleinexifcary School 

Watertown, South Dakota 57201 

2-28-72 

Dear Parents, 

We have been studying about all kinds of workers in our country, the 
United States^^f A^nerica, 

We have learned that all workers in our country carry a Social Security 
card. Our book at school, WONDERFUL WORLD, tells us all about what it is 
on pp. 1|09-1|11» We know, among other things, that workers pay money into 
the social security fund. Somoday we Will be workers. Right now, we do 
etijoy earning money helping people mow laims, do chores around their 
hoTises, etc. 

The First Waticnal Bank at. Watertown has people in their savings depart- 
ment who tell us that we should have a social security number if we 
establish or maintain a savings account. 

We also know that this is a good way for us to show strangers who we 
really are. A card makes good identification. 

Our class is inviting a social security representative to talk to us 
somoday about what social security is and how (s)he became a social 
security worker. 

Wb plan to apply for such a card if this is agreeable with you. If it 
is all right with you, please sign here. The teacher has application 
blaiiks. 

I would like to have a card. 
With love. 

Your child, ' 



Signature of parent 



ERIC 



Ho. 



BEST COPY AVAILABLE 



EMPLOIABIUTY 

INTERMEDIATE 
Lovel III 



ERIC 



5 



ADvamiRES IN BapioiflBiim 

Ihterxnediate Avarexioss: EtaployabUlly 

^ REFEEISIICBS: 

Teacher-roado form 

INSninCTIONAL QBJBCTIVBS: 

Given the £ottx, JSDWimfJBES W EMPLOIABiLTn, studanbs vlU be able 
to demonstrate the iirportant pcitxts about specific openings for 
various occupations by couplet j€>ii\ of the Job Description Form for 
a roiniinwm of 3 positions. 

INPUT: 

Rrocedure: 

The teacher will encourage students to select an occupation 
related to a pairticular subject^ stu^ its descrlptioni and 
conplete information about it on a Job Description Form. 

ODTPOT: 

Activities: 

Students will choose to participate in several of these reinforcement 
activities designed for an eocpanded awareness of job descriptions. 

Have a panel discussion. 

. 5 person panel 

. panel collects information on topic 
. students submit questions to panel 

MEiJce a pairphlet. 

Ex« The page is folded 6 times to make 8 Sfsparate spaces 
for illustration anJ listing. . 

Make a scrap book for a partictilar job. 

■ ■ * . ' . • ' ' ' . ■ ^ 

Make a film strip. 

Hole play job aspects. - 

EVAKJATIQK; . 

Outcome? 

Students will be able to tell at least five of the major elements 
of a job description. 
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ADYBITORBS EMPLOIABILETr 
J6b Dedcriptlon Form 

^PUoted tam Cozmia EgsiSi 
Wayna Aubert 

I* Occupatdooal Tltla (lUufftrate) 
IL.. IhitlDa (List and lllustrata) 

HI. Requirononta 

A. Ifentol Ability and/or Ifeni;al Facility 

B. Parsoxiiil Habits 

C. Age 

D. HBolth 

E« Ftiyslcal Ability 

IV. NbrkiBg Conditions 

A. Salary 

B. T^e of bxillding 

C. Hazards 

D . Hours 

£. Banofits 

F. Locomotion (trnval, stationary) 
0. With poople or alono 

V. Location 

A. Typo of region 

1. dosort 

2. moimtain 

3. prairie 
U« coastal 



B. Popxilation 
1. rural 
Q 2. urban 

ERIC 



VI • Preparation 
VII* C^ortunitio# How and in the Future 
Vim fiolAtod Jobs 
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REOPIRKMENTS IN THE WORID OF JOBS 
Intermediate Awareness: Hlrp3oyability 

Subjects: Linguage Arts; Social studies; Hath 
Piloted by: Vera Sunno 
REFERENCES: 

Filmstrip "Requirements in the World of Jobs" a612-1 and tape 
SVE, Singer Co,, Chicago, Til. 

HJSTRUCnONAL OBJECTIVES: 

After the stut^y of the filmstrip, 'TlequiroDients in the World of 
Jobs", a student vill be able to: 

* tell what is meant by a realistic educational caroor goal. 

* toll exonples of good personal work attitudes* 

* tell why job skills are iirportant. 
BfPOT: 

Teacher will, through discussion, introduce and arouse interest* 
Show filmstrip ahd play t^^e, ^'Requirewehts in the Wbrld of Jobs", 
to the cl-ss. Large groip presentation* 

Large group presentation - informal discussion* All popils should 
gain a better understanding of the requirements i^ch must be niot 
to insure employability. They should be efficient in the arts of 
communication - reading, writing, speaking in order to obtain and 
idvance in a Job* 

OUTHPT: 

* Piflpils will view the filmstrip and listen to the tape. 

* They will take part in an informal discussion. 

Role playing - applying for a Job and stating requirements. 

♦ Creative writing - Iirportance of certain work attitudes • 
(Cooperation, Dependability, etc.) 

♦ Unfinished story - '"What would you do if~?" 
EVALUATION: 

Outcome : 

* Children will be able to tell the meaning of the words, "realistic 
educational caroor goal" and give an oxairplo of one. 

* Tell a minimum of 1 good personrJ work attitude* 

Q ♦ Tell why job skills are important av conpared to general knowledge. 

:RIC 

BMSffl* A circle works best for sharing creative writing* 
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WRITING A lETtm OF APPLICAnON 

Intermodiato Avruronoss! Enployability 

Subjects: Laiiguago Arts 

mSTRUCTICNAL OBJECTIVES : 

Oiven i lesson in writing letters of npplication, students will 
deinonstrato their now knowledgo by writing a letter applying for 
a position described in a "Want Ad". 

IKPUT: 

Show exaxiplos of want ads and letters of application irtiere one is 
required. Discuss what information an employer might want to know* 
Teacher might ask, 'What skills do you have thnt might Inpress an 
employer?" 

Each student Will write a letter usijDg correct form, good sentence 
structure, fxni good penmanship. Students will need exaoples of 
letters. One could be presented on transpameclos* 

OOTPOT: 

Write a letter of application. Make it legible ard an inprovaroent 
over previous work. All words should bo carefully spelled in order 
th.it the work will bo excellent and leave a good inpression. 

EVALUATION: 
Outcome: 

Students will bo able to write a letter applying for a position 
described in a ^Trfaiit Ad". 
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